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A Sociolinguistic Survey of
Puerte Rican Parents in Connecticut

Perry Alan Zirkel
University of Hartford

The Spanish-speaking school population in Connecticut has more than
doubled in the past five years. 3 The overwhelming majority @E!these pu-
plls are Puerto REESE, their families having migrated to the urban areas of
the State. The growth rate in the number of these Spanishsspeaking stu~-
dents ié*pr@jézted to continue unabated. 2

There are indicacions §hac the Spsnishaspeakiﬂg\S;haal population faces
the same harriers in Connecticut as Coleman et al.% revealed that they faced
on the natiaﬁgl level. The Coleman Report, which might better have been en-
titled "Inequaliﬁy of Educational Opportunity" for Spanish-spesking pupils
in the U.S., revealed that Puerto F'-an pupils ranked gzenerslly lower in

'
educational enrollment, self-concept, and verbal ability than virtually every
other cthnie group. Zirkel and Greene 18 fauné that a sample of Puerto Rican
first-graders in Cnﬁﬁecﬁi:uﬁ scored even lower in verbal ability, althcugh
markedly higher in non-verbal ability, than all ethnic groups in Coleman's
national study. Zirkel and Mgsesjg found the self-concept level @f!a sshple
of Puerto Rican ycungstérs in the elementary schools of a 1afgg76ﬂnﬁggti§ut.
city to be significantly Belaw zﬁa: of both their vhite and black classmates.
Finally, the "dropout" rate of Pucrto Rican pupils wz= reported to be the
highest of any ethnic group in the 3Ztate,. —

zzse deprzssed levels of educatiunal achieve-

Ll

There iz some evidence that
ment, self-concept, and an.ollman. may be remediable by adonting a bilingual/

bicultural approach to i.sztruction, which uses these pupils' native language
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and culture as an asset rather than a disadvantaze to scheol success, The
;

Puerto Rican pupils in Zirkel and Qreene's study 18 scagéd higher on the
fpanish form than on the English form of the measure uégd as the criterion
of school ability. In a subsequent study, Zirkel 17ffcund that a bilingﬁal
program, which’'provided the major part of subject pgﬁter instruction in Spa-

nish as well as aural-oral lessons in English as é Second Language, provid-
of Puerto Rican Eupils in the primary grades in Canng:tiﬁut,

The planning as well as the progress of bilingual programs of educa=
tional Intervention are based upon an impreved interrelationship between
the home and the school. The npmhar of ‘empirical efforts énﬁgmpasssiﬂg the
family, the basic unit of Puerto Rican life, in felaciaﬁ to the school, a’
basic unit of the mainland social system, has been minimal. 1In a study based .
an Puerto Rican families in New Jersey, Hidalgo 2 pointed out that YPuerto
ﬁicgns represent a unique coasteilation of factors that demand a tailor=
made approach if these needs afe te he met."

Leading resdarchers 8,11,15 pave stressed the need for sociolinguistic
surveys as ﬁhe basis for thé develcp.aent of bilingual pragfgms-i Although
not intended as the needs assessment for a specific program, Fishman's
study 7 of Puerto Ricans in the New York metropolitan area serves as a fruit-
ful lesson in methodology. Th..  r.mains gmang.schgélmgn and scholars a
vital need for specific information regarding the parental perceptions and
family background of Puért@ Ricen pupils relating to the direction, degree,
sné details of the emerging biling.sl education pragramxs- The relevance
snd‘EESPGnsivgness of such programe f:;ané upan‘the speéificity and accuracy
of such data, |

The purpose of this study was -o develop a data base concerning the

-home background of Puerco Rican pup is as it rclates to present and po=




tentis! educational progress, ;Specifi:ally, the study was designed to se-
cure and summarize systcmatic data concerning the following factors:
1) the educational level of the parents and their educational
aspirations and expectations for their children
2) the occupational level of the parents and their occupational
aspirations for their children
3) the parents' geographical origin and orientation
4) the language proficiency and dominance of key family members
with regard to Spanish and English
5) the parents' gttitude toward bilingualism and bilingual/bicul-

\\\ tural education

6)\ the pare.ts’ interest in education in general

\ METHOD
AN

The subjects ng\ﬁ?e study consisted of 218 Puerto Rican families having

children in the public §QPGQIS of two large cities in Connecticut. Biline

gual Educat;aﬁ programs weng being initiated in both cities at the time of

the study. The names and add\esse% of these families were obtained from

the school records in an effarc gk reflect a cross-section of the Puerto

Rican papulatign of the respuziive \fltl;s

\

Instrument N 5
The instrument utilized was a str;ékpred interview schedule deveicped

by the author for the purpose of the st d;\\ The ;nstrument, avallable in

parallel English and Spanish forms, can51sts\éf 47 itsms dealing with parent-

al perceptions and family background factors relgting to the education of
Spanish-speaking students (sece Appendix). \\

Besides the various individuszl items, the instrug

versions of two other instruments:
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ualism §calégll( Hoffman developed and validated his schedule to determine
the degree of language dominance in the home environments of sﬁudents whese
mathe? tongue was not English., It has been used extensively in studies
involving bilingﬁal children, 321213 The authors riade ‘the following re-
visions in Hoffman's original instrument to secure more valid results for
the purpose of this study:
1) elimination of items tha; depend upon literacy
2) updating of media (e.g., television substiéuted for lectures)
3) modification of item orientation so as to be administered direct~
ly to the family rather than only to the child
Similarly, Mesley's scale vgg revised to be more appropriate and appli-
cable to the population sample of this study by substituting "Puerto Rican" -
for the original "ngiiansémériﬂan“ orientation and, then, by réanalyging'.

items so as to select them in terms of their relationship to the total score,
p
Procedure
¥ .
The instrument was administered on an individual basis in home inter-
. {’ :
views conducted by a team of bilingual (Spanish/English) educators. . The ma-
. : &
5
. i L ) ,
jority of the interviewers were Puerto Rican. ThHé parents intervieved were
’ . ’ :fs‘
given their choice as to the language of the interview.

The interviewers were trained iz a group orientation session prior to
data collection., Clarity and uniformity in administering the instrument were
emphasized. ThérintéinQWEES vare dire;tad to interview at least ¢re aduls
respansiblé for the chiléfé upbringing, and- to encourage the prSEnze 2f other
family members. If such us adult was not at home or had moved, the interviewer
was instructed to tain follow-up measures to subsequently contact and arrange

to interview the pavent. In ke Ztems which referred to only one child,

the parent was asked to bace hi:/her responses on the child whose name was'



originally seiected in the sample selected. However, responses relating to
childven in parochial, private, and post-secondary schools as well as those

not in school were elicited in the more global family items,
RESULTS AND DISCUSS;GN

An item-by-item tabulation of the results is given along with a copy
of the English form of the.instrument in the Appendix, One of the follow-
ing sets of summarizing statistics is given for each item, éccaréing to
appropriatcness:

1) mean (?); standard deviation (s), number of respondents (n)
2) number of respondents (n),.pEfcentage of those responding (%)

A general analysis and discussion of the results is given below in

terms of the principal categories of the investigation:

- educationul and occupatiocnal -level and aspirations

- geographical origin and crizztation
= language proficiency and dominance
[ 4
= attitudes towards bilingualism and bil ingual education

= interest in educaticr in gEﬁgrsl
The items of the instrument which arc summ..ized in each category are enu=
merated within parentheses in z-c- TrilZing.

The structured part of cach interview averaged slightly more than three-
iuarte?s of an hour, although the interviewers were encouraged to informally
interact with the family beyond the scope of éhe instrument. Mothers %ere
involved in over 85 per cent of the interviews., The difference may have
been duc to the afternoon hours of most of the interviews, An adult res-

pénsibie'féf the child's uébringing other than the mother or the .father was



involved in about one~teuth of the interviews., The parents opted for Spa-
nish rather than English for the interview in almost all of the cases. This
clear-cut tendency toward Spanish in the home was reflected 1in more formal

indications in theé interview data (e.g., see results of items 12=20),

Educational and Occupational Lgvgliandgéspifatién,(I;ems,155)

The pérents interviewed had a relatively low level of formal education;
yet their educational aspirations for their children were campgra&ié to those
of the middle-class mainland population. Fathers had attained. on the aver=
age slightly less than a sixth grade e&uéagicn and mother slightly more than
a fifth grade education., UWhen asked why they had terminazgd their formal
schooling, the_ﬁajarity responded that a lack of ecomomic resources had been
the overriding factor. Early termination of schooling appeared both ne-
cessary and normal for the predgﬁiﬂaﬁz proportion of the ?arents. Their
children sppfcximatély reflected the range of grades In elementary education.

The eldest siblings had already surpszssed their parents in years of formal

¥

schooling. ' : f;

Despite their low level of educationz- attainment, the parents expresss

high level of educational aspirations and expectations for their childrey,

E=

A majority of the parents (33,9 per cent) realistically aspired Sor tifa

children to complete at least four ¥ 3 of college. Only one parent as=

pired for their child tc comp .re less than a high school education., Thus,

in the face of obvious socio~ccononic and culturai~linguistic barriers, .these
parents reflected the American Dreum of success through education. They

seencd to desire a level of edu.arisnal progress for their children come
: Pi
pirable to that of the middle-clase “:inlandApapulggi@ﬁ.

. In contrast, only a smail siao- - (16.1 p&ffZénE) expected their chils-

dren to complete a college ec.. . ... Yat;ﬁgyhrthfez quarters of the parents

. ""X

4

%

,"ﬁ
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(76 per cent) éﬁgéiﬁéd their ehildren to at least finish high school, 1In

Ehar;, it ssaﬁéd that Puerto Ricén parenﬁs want the best and most education
for Ehei;;égildren but recognize that there are féal ebstacles blocking the
realiﬁgggcn of their hopes. The children may share this sense of frustra-

tiorr.and disillusionment. One interviewer, for example, reported asking

gévafal students if they hoped to continue their education beyond high

f;:szhaél_ "In every case,’ she stated, "the reply consisted of a shrugging
of the shoulders and a soft spckeﬁ 'I don't know.''" The tragié disperity
s between these peoples’ scholastic ideals and the reality they facé demands
/ the attention and action of mainland edgcatars.
The parents' prevailing attitude in terms of edugétianai aspirations
was similarly reflected in terms af-eegnamic aspirations. The mean oc-
"cupational level of the parents was within the lowest socio-economic level
of WarnEF'slé revised scale. Yet, the overwhelming majority aspired
for a middle=class occupational status for their children. . was paren-
thetically found that in spite of the suppoded English requirements in gha
economic damain!a fairly substantial (22 te 37 per cent) proporticn of the
psranté used Spanish as the principal language at their job, Hawe%eri

this finding must remain inconclusive due to the small response to this

item,

Geopraphical Origin and Orientation (Items 6-9)

The fespaﬁses to the items dealing with the geographic Grigin;'fesié
dence, and asplirations of the family all revealed the proximity of Puerto
Rico in the "life space' of the parents.’ This geographic orientation scemed
to reflect ar uﬂderlﬁing socio~-cultural orientation to retain and maintain
their czﬁﬁactiaﬁ with their ethnic roots. Virtually all of the parents

(99.4 per cent of tiz: fathers and 93.5 per cent of the mothers) indicated

“ERIC
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that they were born in Puerto Rico. In contrast, almost a third (30.9 per
cent) of their c¢hildren were born on the géinlandi Similarly, a majority
of the parents (59.0 per cent of the fathers and 58,7 per cent of the mo=
thers) were bern in a rural area. whereas a majority of their children
(70.6 per.cent) were born in an urban setting. This diffe%ence is ap~
parently attributable to the wmigratory mobility of the families from rural
agricultural settings to and through industrialized metropolitan areas,
like San Juan, New York and Hartford. Thus, these children fi%d them=
selves in a social and £amiliai milieu Iin transition.

The nmean length of residence of the parents in the ecity Qheré they
wvere iﬁterviéwed was less than ten years. The fathers éverage a slightly
longer period of local residence C§.2 years) than the mothers (8.3 years).
The gh;ldren had, on the -average, resided locally for almost five yeafsg
which surpassed their mean number of years of schooling. Despite the seem-
ing stability in local residency, the interviewefs'reparted encountering
evidence of rather marked mobility of Puerto Rican families within each

¥
city. Housing seemed to be the key to this intra=city movement.

The great majority (90.0 per ¢Eﬁﬁ) of the parents aépifed to eventual-
ly return to Puerto Rico, and an even greater majority (78.9 per cent) had
such aspirations féf their children, The_féilute of the item to specify
the. circumstances of the return to Puerto Rico (e.g., when, for how long,
and for what reason) pfgcludes conclusive interpretations,’ For example,
saﬁe parents may wish £Qr_ﬁheif children to return for a brief vacation in
Puerto Rico some day; others,; for their children to return Eheré for a
m@fe formative expericnce, like schooling; and other§ may desire to return
with ﬁhem permgnenﬁl? as soon ss c.onomically feasible,

The parents indicated membership in an average of far less than one
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organization per femily. This low level of organizational affiliation may
be indicative of the sense of alienation, anomie, ~and apathy which Puerto
Ricans seem to suffer within the mainland's socio-political milieu. This

lack of participation may be due te the island's cuiiural tradition in ad-
ditién to .the linguistic, esconomic, an! ethnic barriers encountered on the

mainland. That i{s, some writers have poirnted zo the Puerto Rican's his-

“torical tradition of "insularismo " as reflected in their isolation from

social institutions. For example, Puerto Ricans have been characterized
as having faith id paternalistic political leaders and leaving education

to the professionals. On the other hand, the extent of the responses to

‘this item may have been limited somewhat due to the fact that it required

recall rather than recognition or summarization.

Language Proficiency and Dominance (Items 10-20)

The measures of language proficiency and dominance indicated gen -

erally strong self-rated skills in Spanish and relatively limited abili-

[ s

ties in English.for the parents. T hildren's ratings revcaled a

greater tendency toward bilingualisc, favoring Spanish in oral skills
and English in written skills.:

When asked to rate themselves in terms of their English skills (un-
derstanding, speaking,rezding, and writing) the fathéré'displayed consis=
tently higher ratings than their spaéses in oral and written abilities.
However, the children were rated as surpassing both their fathers and
mothers on éll four skills in English. - All of the mean English érafii

eiency ratings clustered around the lower=to-middle range of the l-to=5

Likert-type scale. Thus, neither the children nor the parents attained

a level of handling English "pretty well,” much less "excellently in

their own estimation.
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Parents rated Ehemsal&es_caasiﬂgggbly higher in Spanish than in Eng-
lish skilis.- The fathers and mazheréﬁemérged with identically high rat-.
ings (4.3) for oral skills in Spanish. With respect to written skills
in Spanish, tha fachers had higher ratings, . perhaps reflecting their
somewhat higher level of schooling. The parents' mean Spanish profi-
ciency ratiﬁgs clustered around the uppecr-middle range of the l-to-5
scale, suypassiﬂg‘father than overlapping their English scores. 1In con-
trast, children were consistently rated below their parents in Spanish
skills, particularly in reading and writing. The differential locale
as well és length of schcali%g seemed to be reflected in these ratings.

" The consistent overall trend of the proficlency ratings across the
four skills was in the éxpecﬁed.direciicﬂ, providing evidence of the con-
struct validity of the scale, which was devised by the author. Linguists
are generally in agreémént that the order of iaﬁguagé proficiency is as
foilows: understanding, speaking, reading, w?itingg

Moreover, the relative ratings of the parents and children seemed

, : '
tb indicate a gradual movement toward English, reflecting the length of
mainland residence and schooling. Whether this process will lésdlté
assimilatién, a 1inguisticllj_mbg, irridentism, or full biiing;uaélism and
biculturalism depends upon saver§1 éactafs, including the educational
éxperiéﬁaé pfﬁvidad to Ehese people.

Aﬁ overall rating of the Ehildfegis usage of Spanish and English
wlth their peers éuéside of the classroom indicated a slight to moder~
a;e Spanish déminan:e_ More sﬁecific wording to 1@531122 therdamaiﬁ
to the neighﬁarha@d (cf. the school and home éantexﬁs) would have per=-
mitted more clear-cut conclusions. As it is, the reference to "outside

of class" in item 11 may be intevpreted as still within the English-




afientéd domain of  the séﬁael

,Althaugh the proficiency ratings in each 1aﬁgvagé and the usage
ratings acfaés languages seemed to refleet an overall Spanish dnmtﬂanta,
'Particularly far thé pafents, the specific measures of language domi= |
"3ﬁaﬁ:e {rncluded in ‘the instrument yielded more direct and accurate re-
fSuitsgr ihisstudy émplcyéﬂ two measures éf language dominance: a re-

vised version of Hoffman's Bilin ngual Background Schedule 10 4nd a direct

ratingrseélé éans::gztedvby the.authéri’ Both measures indicated a de;
fiﬁité degree of Spsnish‘dcmiﬁaﬁ:e in the home environment. .

The Haffman instrument yields an overall score betﬁeeﬁ 0 and 40 in
pfapartian to the extent of Spanish usage in the home EnvitﬂnmEﬂt. A
 score af D iﬁdlEaEE‘ that Span;sh is "}EVER" used in the home and implies
:in such a situation Ehat, ‘instead, the family is exgﬂsed entirely to
English i+ the hﬁ%e. Conversely, a8 score of 40 1nd1:stes that Spahish
is "ALWAYS" the language of 1nteractlan and exposure in the family en-
vironment, Sccfes of 10, 20, and 30 indicate pa;?cs on the contlinuum
écfrequﬁéing'cé average answers of 'SOMETIMES," "OFTEN," and "HDSTLYg”
rgspéctiv§ly; 7 |

| The overall mean for the 218 families_su?&gged was 24.80, indicating
that Spanish was'used on an éuerége be tween ”GFTEN"vEnd "MOSTLY" in the
family béckgrauﬁd of the child, Thus;:ché results of the Hoffman sche-

dule revealed a family context of conclusive but not exclusive Spangh

The dgminancg rating scale is a more direct measure than the Hoffman
schedule, Ic'cleérly delincates and describ?s a l=to=5 continuum measur-
ing ability in Spanish relative to ability in English. The midpoint on

the scale, a rating of 3, indicates a balance between the two languages.



‘The requeste ratihgs.ﬁere limited to the aural-oral skills (viz., under=

.standing and speaking}, since they épnstitute the basis for bilingualism

gnd si ce 'aciﬁgs_faf;thé ?gédingéaﬁd wriﬁing skills are more subject to

thg abszuring effect of difiéréntial eduéatiaﬁal oppafignitiesi Thus,
literacy éas eliminated inrbatﬁ megsures as a probably interﬁéﬁing variable,
and dominance was defined within the context of oral 1angQSgé abilities.

The results in the dominance rating scale confirmed the clear-cut
Spanish daminéﬁce of. both pafenés_ The mothers fEfléEEEdran even %tfgnger
Spanish dominance than the fathers, apparently due to their lower #azings
in aural-oral ﬁraficieﬁgy in English as indi:atéd in item 10, The mothers
faﬁed themselves as understanding and speaking Spanish much better than

Engllsh whereas fathers vere rated as understanding and speaking Span;sh

- somewhat better than English., The children were rated as having less

prgnaunced'buﬁ still prevailing Spanish»déminance, Their ratings approached
the point of biliﬂgual balance; buE still were in the direction of Spanish °
dominance. Although not iﬁcluded, their reading dnd writing might be ex-
pected ﬁa be iﬁlthe direction @f Engiiéh féflecting ﬁhergﬁildfenis profi=
éiencyrraﬁings and thelr predominantly English-medium édueaﬁigﬁi Their
overall aural-oral Spaﬂiéh dominance mighﬁ better be used as a vehicle
rather that;ébstacle to learning (e.g., reading) by educational opportuni=

ties in Spanish to bridge the gap to scholastic success.

m_and Bi fl, 1/Bicultural Education Ttems (21-44)

Attitude Toward Bilinguali: 1

um

The various measures of parental attitudes toward bilingualism and
bilingual/bicultural education revealed an overwhelming majority of the
parents to be clearly in favor of both,

1/
The revised version of Mosley's Attitude Toward DBilingualism Scale 14

ylelds a score between 1 (negativ.) to 5 (positive). This score is an



A much lesser proportion chose English (7.9% to 7.4%) or Spanish (1.4%

-13-

average of thE'réSPQﬂses,tg 20 items designed t@!méaSUfé one's attitude
toward SpanishsEngliéh bilingualism for Puerto Rican and "Anglo" pupils.
Some items are statéd négaﬁively; 80 as to préQEnt "feséansé seé," or
transferring the 5am§ answeres from the first items to the others. The
meanlscéfe afgéhe'pafenﬁs fespanding was 4;37;2,Thu$, the respondents
revealed themselves to be very strongly in favor of SpaniskEnglish bi-
liﬂgualisﬁ for Puerto Ricans as well as for other Americans. One inter=
viewer noted that such an attitude wvas not sufpfising given the cultural
orientation of ché hiépaﬁic saying: ''un hombre Qﬁa habla des idiomas
valelpor dos" E} man that speaks two laﬁguages is worth two mén:] .

Items 41 and 42 relate the issue of Spanish-English bilingualism

.meE'éirEEtiy to the education of Puerto Rican pupils. When -asked to

choose between Spanish and English as 2 goal of education, the overwhelming
ma jority of the parents rgspgﬁding opted for the equal importance of the
two languages.in terms of literacy (89.47%) as well as oral (90.7%4) skills.
to 3,7%) alone as the preferable end of instruction. One interviewer -

reported a concerned parent's statement which dramatically illustrates

these statistics:

My children are Puerto Ricans. They should learn English-
bezsuse'thgy’live.iﬂvthis country where they need it; but
they should also continue learning Spanish so they don't
forget they are Puerté'Rigsnsi |
Bilingual education invaives the use of Spanish and English as . means

as well as ends of instruction, Moreover, it necessitates instruction in

o

the native as well as seccnd culture of the p&piis 50 as to be bicultural
as well as bilingual. An overvhelming majoricy (88.8%) of the parents

responding favored bilinmpusl insvruction for their own children and a
P E L v

virtually unanimous proportion (98.6%) affirmed the value of including




Puerto Rican history and culture in the school curriculum.

Further research involving English- as well as Spanish-speaking
parents and involving more detailed items would be worthwhile. Mean~
while educational efféctiVEﬁess awaits closure between the desires of

Puerto Rican parents and the educational oppartuhitieg for their children,

nterest Tn Education (Ttems 45-47)

=$he-§afgﬁts-revealed a keen iﬂtetesc in education despite the so=
cio~economic and linguistic barfiars to equal éné gﬁgigable opportunities
for thém and their children. They'visited an average of three .times
during the school year, a high figure relative to their pressing socio=-
economic problems and the lack of Spanish~speaking teachers and adminis=-
Eratoré in- the schools. Marelspezifig'questiﬂns as to reasons and re=
sults of their visits wéuld be further énlightéﬁingi

That almost half of the children watched "'Sesame St." in spite of
the-prabablg limited number of UHEgaqﬁipped televisions in the homes

also tends to indicate a reinforcement of the importance of education in
, . ,
the home. The failure to ascertain the exact extent of the television

~sets and television channels available in the home for this program pre-

cludes more specific iﬂtéréréﬁétiﬁn cf“thése results. ‘ |
A more dire;t indication Ef the parents' interest can be seen inithe
results of the last item. Over 70 per cent. of the parents responding
préfessed an interest in continuing their Educaﬁioni
Subséquent information obtained from a subsample of the affirmgtive-
respondents revealed the strong interest areas to include language courses

!

nd

B -

(Spanish as well as'English), high school equivalency preparation,
' /
sewing. Evening classes during the first part of the week were deemed as

the most convenient time for attending such classes.

PR ANPICHE
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Despite what may seem to some as a plethara_nf adulc édugazi@n oppor=
tunities in public échgal éﬂd:maﬂpéwéf tralning programs, a minimal pfaﬂ
portion of the respondents indicated that they were presently shfalled in

'nguiatianal programs. The difference between the number of interested
parents and the number aczuallf enrolled may be due to the lack of 'programs
speeificallyrtailcrad to ‘the. linguistic and cultural background of the

-Puerto Rican community. For example, ﬁf the parenté iﬂdicstiﬁg and then
spécifying a preference in the final item, a majgfity Ffﬁféfgéﬂ a Spanish
or Puerto Rican instructor. Ferhaps a bianguél/biculturalEappraa:h
may prove w@réhwhilé for the education of Puerto Rican parents as well as
for that éf their childfani ' | | |

The intagest in Eéuéggiéﬂ éf-thése peoﬁle must be measured in the
context of their living conditions. The interviewers concluded that
sheer survival had to take priority over all other concerns in the circume
stances that they wi;nesseﬁ; Her is a;pictufe painted by two Qf the in-

terviewers in their reports.

- ¥ : . L
It was frightening to see the conditions in which these

families lived. ihe outside of the buildings were dirty
"and the interiors dark. The paint on the walls was flaked,r
thé sﬁairﬁays dimly lit and rank-smelling, the windows.brok=
Eﬁ,-thé roofs leaky, the walls warped with ratholes, and ;he
furniture old and rickety. Ié short, it was é very dif-
ferént aﬁmaséhere to that which these families had iﬂ‘Puergé
Rico.
Hawever, tﬁe importance ES;uméﬂ by education in the househbld still showed
through this dark and éepressiﬁg étmasphere, One iﬁ%erviewér noted that
ca few of the families refl: cted suspicion in ,feécﬁiﬁg to her appearance at

their doors. '"However," she reported, ''as soon as it was mentioned that
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'la maestra' would be doing the interviewing and why the interviews were

being conducted, the people showed an immediate sense of trust and cor-

. dially welcomed me into their homes.' Other interviewers reported similar

receptions.

CONCLUSIONS AND RECOMMENDATIONS
" This study was intended to be primarily descriptivg rsthe; than pre=
scriptive. Its purpose was to provide empirically and éducatiaﬂally rele=
vant datsbﬁa persons responsible for decisians concerning the educational
appartﬁﬁitigs @fichié region's Spanish-speaking eitizéns. Without étﬁem?ta
ing toinfringe @ﬁrghe éaciSicneméking sector, the author feels Ehat cg%ﬁain
sgiient ccnclgsians and fe&@mmendaéiéns arc wcrﬁhy of consideration.

The nverrfiding conclusion is that the family ha:kground of Puerto
Rican pupils is generally compatable with and desiring of a Eilingual/v
bicultural approach to effective education. The major findings that lead
to this conslusion were as follows: : ; ' -

1) Puerto Rican pafeﬁts have attained % limited level of formal
‘educational and economic status; yet ;hgy expressed high hopes
for the educational and economic attainment of their children.
A significant disparity was revealed between the educational
agpirations and Eﬁpéﬂtsﬁiéﬂslthéy held for theirrchilafen;v

2) Although the parents weré typically born in rural Puerte
Ricé, thier offspring tended to have been born and reared in
urban America. Yet their geographic and cultural background
are far from forgotten in the home environment.

3) The home environment was revealed to be clearly Spanish=-
dominant.  Despite transitional éfcgfess!and prospects with

raspect to Engli;h proficiency, the pupils' leaning toward



|

B

Spsniéh in aural-oral skills and social usage indicate
their native language and culture should nat;be ignored. ok
suppressed in their edgéatibnal quéét for full self- and
sacial; realizaﬁian.; . | %’
43 Thé'gve§whelqiﬂg méjééityiéf the parents expressed a favor=-
able attitude toward bilingualism ané bilingual/bic@ltufal
edu:aci@nir | 7
5) The parents seemed interested in education despite Ehé visible
soclo=economic and linguisgi;—cultural barriers separating
thelr Eamiliéﬁ and ﬁhg schools.
In light of these findings, the author would suggest g@nsidéréﬁiaﬁ
of the following recommendations:
1) that the bilinguai/bicultutal program in these citiles be ex=
panded and improved. |
2) ﬁhatpmafg Spanish-speaking staff who are réléfant aﬁd respon=
sive to the needs of Puertc Rican pupils in mainland schools
be ;raiﬁed and hired,
3) that more realistic and relevant cufricuium be developed and
impﬁemencedg
4) that more effective methods of selection, training and account=- .
ability of teachers of Puart; Rican pupils in mainlaﬂd=§;hé§15
be developed and imélemented. |
5) that a f@ll@@sug form be developed and used for intra-and
inter-city mobility of Puerto Rican pupils. |
6) that reform be ex§3ﬁ§éd bejané the schools to other afeas
affectiné Puerto Rican families. |
7) that a more campf;hensivé and concrete cammuﬁitysschggi rela-

tionship be established in both directions,
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In summary, Puerto Rican parents plaée a high value on educaﬁian
despite zhersaciasecéﬁamic and cultural-linguistic barfiers they face
on the mainland. It is incumbent up@ﬁ;mainlaﬁd Educétafs to capitalize
on the assets in fhé background of these pupils to the benefit of au§

multi=cultural soclety and citizenry.
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APPENDIX

HOME INTERVIEW INSTRUMENT* AND RESULTS

Name of child:’ . . _ -

Child's sehools ___ . R

Child's,faguiéf teacher: e

Child's home address: _______~ o

f . — — —
r
MName of interviever: ___ -~~~ - : e —

Language of interview:

NRi 6

Parents intervieved: father ,9,§3;§%) both father and mother 23 (10.7%)

mother 159

75.0%) other 2 10~ 4%).

Date of interview: _ -

Duration of inc%rview:f?_%7{7yljf s = 10,4, n.=199

The purpose of this interview is to improve the educational opportunities

of the Spaﬁiﬁhﬁspéﬂkiﬁg residents in __ (citv) « A sample of Puerto

Rican famiiies who have children in the ?ubli:rschécls'afe being inter=
viewed. You are asked to answgrithe failowiﬁg quéstionﬁaife as best

and ;amplétely as pcésibléi 'Ail informati@n-will be réééfted anonymously;
_so please be open ané_ﬁcnes;. |

* This instrument is not to be used or reproduced, in its entirety or in
part, without the prior permission of the author.

*F NR: no response’




o

2,

MEMBER:

]

%]

o
]

Indicate the’highgst grade :ampleted by each of the following family

members by circling the approplate number after each applicable member:

11 11T IV +

Father

L~ |
i
s

Mother

1 1L 1V +

(Child)

11 111 1V +

' Youngest.

Oldest - _
Brother ~ %=6.6

11 111 IV +

L 5 6 7 8 9 10 I

Brother

Oldest -

Sister _ ~ %=6,2 _ s=3.0  n=137 ,
: 0 K 2 36 5 6 7 8 9 101

Youngest

i1 111 IV 4+

Sister  ®=1.8  s=3.6  n=121

1f you could have your wish and (child) had the ﬂpp@ftuﬂi:y; how far would

" you like (child) to go in school. (CHECK ONE)

rinish elementary school ___0

_GS)

finish vocational school after
junior high school : S

finish junior high school 1

(2.8%)

(2648

finish rcgular high school —  __ 53

~finish Zsyeaf college or post

high school vocational training  €§0’[

_(18.4%) -

“finish 4-year collegc o 7_8é7

“finish graduate or professional
~school . o

(38.7%)_

_ (15;23)




'Since things don't always turn out the way we want them to, how far do

you think (child) will probably or actually go in school. (CHECK ONE)

finish elementary school - 3 (1.6%)

finish junior high school 22 (10.4%)

finish vocational school after _
junior high school 26 (12.2%)

finish regular high school 108 (50.9%)

 finish zsyéaf collage afjpg$t= :
high school vocational training ___19  (9.0%)

“finish 4=~year éallege ‘ . . 30 (14.2%)

finish gfaduaté or prcféésiéﬁai 7 . :
school o ' 4 (1.9%)

NR: ____ 6

What is your occupation at the present time:

Father; _ F=6,5% _ g=l.1 _ n=218

Mother: 73;5}?*'7 §;7;9 n=218

Principal language used at job: A V -
i

* Father: _ Sp. 18(21.9%), Eng. 65(78.1%), NR 135

Mother:  Sp.  11(36.7%), Erg. 19(63.3%), NR 18

When (child). is grow: up, what kind of job would yau like him/her to have

(give examples)

Indicate the country (e.g., U.S. or P.R.) and setting (urban v. rural) of
birth for each of the following family members. !

Iﬁdicaté!ﬁhe number of years and cities of residence in the U.S. for cach
of the following family members.

Based on Warner's Scalc: "1 (high) through 7 (low)




Regidence in o
present city (ys.):

Country:  ~  Setting (check one):

Father PR - 172 (99.4%) |- urban 71(41.0%) = rural
' us 1 ( .6%) .
NR 45

102(59.0%)

NR 42 [5=9.2, $=6.9,n=13C"

"~ Mother PR 205 (99.54)
CUs 1 (.5%
NR 12

rﬁrai' l2}.5§;7Z

.urban  85(41.3%) 2 |$=8.3,8=5.4,n=189

rural

(CHILD) PR 144  (69.6.)
US 63 (30.4%)
NR 1l

61(29.4%) NR 11 |%=4.9,5=3.7,n=188

7. Indiecate iE‘yau would like to euentuaily‘rezufn'ta P.R.: _ Yes 7145 ,(7§iDZ)"1:

No _627°(30.0%)

8, 1Indicate 1f you would like (child) ‘to aventualljﬁfecurﬁ to P.R.:

Yes

No _54° (21.1%) SR 9 ey

155 (78.9%

9. Does éither of you belong to any social, political,'educational or other : ’ié
organizations.
. - ¥

Please list =~ - %= .2, s= .5, n=218

ID"IngicétE éﬁé‘lévgl éf.lgnguégélabiliﬁyrin Engiishraﬁd SpsniSh by Puﬁtiﬂg o
| anefaf‘thsnfélléﬁihgrnqmbers in gacﬁ ;glumﬁ: | B SRS
1. vﬂéiraﬁigll
2. srlizﬁle
3. some

4. - pretty well

5. excellently - o ) . |




. Father

Mother

(Child)

Father

Mother

(Child)

Understands
English

Reads
English

Writes
English

%=2.2, s=1.3, n=144

*=1.9, s=1.2, n=144

%=1.6, s=1,0, n=212

%x=1.6, s=1.0, n=210

n=216

, n=216

Understands Speaks ‘Reads Vrites
Spanish Spanish Spanish Spanish

=4.3, s= .8, n=144

s |

s= .8, n=145

%=3.8, s=1.3,

=4.3, 5= .8, n=211

-l

1.3, 5%

.7, n=211

%=3.5, s=1.4, n=211

*=3.9, s=1.0, n=216

s 5=1.0, n=216

%=2.1, s=1.3,

s=1.3, n=216

il. What language does c¢hild speak when with friends outside

(Check one)
¥

5§

always Spanish .

mostly Spanish

roughly equal amount of

of class?

Spanish and English

mostly English

always English

Revised Hoffman Bilingual Background Schedule: %=24.8, s=7.4, n=217

Indicate the response to the following 14 questions by underlining the

appropiate answer.

5

12,

Do the following speak to (child) in Spanigh?
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14.

- 15,

16!

17i

(a) Father...svissvsesssss NEVER  SOMETIMES
(b) Mother......esveesaess NEVER  SOMETIMES
(c) Grandfather........... NEVER saﬁziiﬂzs
(d) Crandmothet...vsesess. NEVER - SOMETIMES
(e) Brothers and Sisters., NEVER SOMETIMES

(f) Belatives.........:..., ° NEVER SDMEIIHES

Deoas (child) speak to the following in Spanish?
(a) Father........seess... NEVER  SOMETIMES
(b) MOLRET..suuesesvvessss NEVER  SOMETIMES
(¢) Grandfather........... NEVER SOMETIMES

(d) Grandmother......ce.c.s NEVER  SOMETIMES

-~
™
Pt
[+]

(£) Relatives............. NEVER SOMETIMES

Does (child's) FATHER speak to the following in Spanish?

Ca} HDthefl!ii-!iiii!i!i!i NEVER SD}ETI}ES

¥

(b) Brothers and Sisters.. [ NEVER  SOMETIMES

Does (child's) MOTHER speak to the following in Spanish?

(E) Fat’hef!iil!!ii!-iﬁépli NEVER SO}ETi}ES

(b) Brothers and Sisters.. NEVER SOMETIMES

(E‘) Fathgri-‘!-lgiiil-l‘!i V NE_VER SGIEII}ES

(b) Mother.....eeooeseeesns NEVER SOMETIMES

Do the f@lléwiﬁg watch television in Spanish?

(a) Father.........ss0.... NEVER  SOMETIMES

rothers and Sisters,. NEVER SOMETIMES

OFTEN

OFTEN
OFTEN

OFTEN

OFTEN
OFTEN
OFTEN
OFTEN
OFTEN

OFTEN

OFTEN

OFTEN

OFTEN

OFTEN

_OFTEN

MOSTLY

MOSTLY

MOSTLY

MOSTLY

MOSTLY '

MOSTLY

. MOSTLY

MOSTLY

MOSTLY

MOSTLY

MOSTLY

MOSTLY

MOSTLY

ALWAYS

ALWA‘:IS
ALWAYS
ALWAYS
ALWAYS

ALWAYS

ALWAYS
AIWAYS
ALWAYS
ALWAYS
ALWAYS

AILWAYS

ALWAYS

ALWAYS

ALWAYS

ALWAYS

AIWAYS

ALWAYS

ALWAYS




18.

19,

20,

=27=

(b) Mother..ieeiesesensess NEVER  SOMETIMES OFTEN  MOSTLY  ALWAYS

(e) (Child).vsuivnnscannn. NEVER  SOMETIMES OFTEN  MOSTLY AILWAYS

Do the following go to the movies where films are shown in Spanish?
(a) Father................ NEVER SOMETIMES OFTEN MOSTLY AIWAYS
(b) Mother.....v.....ee... NEVER SOMETIMES OFTEN MOSTLY AILWAYS

(c) (Child).seivneennnanen NEVER  SOMETIMES =~ OFTEN MOSTLY ALWAYS

Are radio programs which are given in Spanish listened to in your home?

NEVER  SOMETIMES OFIEN MOSTLY AINAYS

Indicate the language dominance of each of the following family members

in the areas of understanding (comprehension) and Speaking (expression)

by having them choose the appropiate number:

SPANISH 1 2 3 4 32 ENGLISH
— i —% — =

1 Can understand } Spanish much better than English

spéak

nderstand |

un Spanish a little better than English
speak :

Spanish and English about the same amount
pes '

4 .Can
speak

nderstand.

5 Can
speak

English much better than Spanish

|

|
3 Can {
{s

{op

derstaﬁd} English a little better than Spanish

Understanding: o Speakiﬁg:

Father =1.7, s=1.1, n=135 ¥=1.6, s= .9, n=133

B

Mother ®=1.2, s= .6, n=200 *=1.2, s= .6, n=200

(Child) e . E=2.4, s='.4, n=204 ¥=2.4, s=1.4, n=i02
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Revised Mosley Attitude toward Bilingualism Scale: ¥=4.37, s= .33, n=206

Indicate the responsc to th following 20 questipﬁs by putting one of the
following numbers after each éﬂg:
1. No, of course not
2. 1 don't think so
3. Neither yes nor no.
4. 1 think so

5. Yes, of course

21, Being bilingual (being able to understand or speak two languages)

has more advantages than disadvantageS...ecesescescanenunnannnane
22, Both Puerto Ricans and Anglo-Americans should be bilingual....... _ _

23. Puerto Rican children should try to forget Spanish so they

can imprcv& zhéif Eﬂglishiii!g!iii!!’!iiiiﬂgiiiiiiiiuiliiilli!ji!!,7 —

24, Being able to converse in two languages is a satisfying
; :

25, 1f properly educated, Puerto Rican children have an unusual

opportunity to become truly bilingual.iccececsiecareeanasvnsennnse

26. A good school will encourage the learning of Spanish and the

learning of English on the part of all pupils attending.....sseee _____

27. Learning to speak two languages takes more time than it is

28, Being bilingual is a source of pfidegga.!g-_i..,i!.igii}i-_.i!-.i e

29, Bilinguals are happier than those who speak only one 1anguagéi;_if,fﬁ,




31.

32.

37.

QQ-

Bilingualism is so important in Connecticut that all Connecticut
schools should try very hard to teach both English and Spanish

to every Ehildai...i;i.a,,i!i!g.i.,i-a.a--g;.i.a;.,..gi{iiil...,;7
Eiliﬂgualism 1‘5 a4 haﬂdiﬁapgaga-sa:i;g-:iiii-giigi;;:aiii-igg-;-ge _

Puerto Ricans can enjoy the best of two cultures 1f they are

properly educated and learn both English and Spanish.............

One has to just about become and Anglo and cut himself off from

_the Puerto Rican community if he wants to become good with

Eﬂglishixl!i!iiii!iliﬂilliiiii'?iiiIiliQﬁ!!!!ll-iiiiil!»!!ﬂ!!iiii!iiV
Puerto Ricans are proud of being able to speak English...........
People whc speak more than cne language have cultural advantages.

Bilinguallsm is a valuable tool which Puerto Ricans should learn

E@ use Wéll--iiig.gg:!!n!!lgiiiiilgii-gliIil!figiiig:a!-!!i!;il;i,7

-Bilingual people can be of more help than monolinguals in solving

the world's ProblemS . eeeeesveecsuconessaseonsnssnasnessnsnnsans

Many adults should study and learn a second language........o.ees _

‘It is not worthwhile for an adult to study a second language

because he will always have an 8ccent...cscecessoranncsnssssnnsas

indicates that schools should do a good job of teézhing just

one 1anguagégiiiiiiiééiig.!iii-aiiiiiii!jiiii!;:!i!iigéiiéi;iii!i 7
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xﬁzi

b4,

45‘

Which language do you fell is more important  for (child) to learn
to speak and understand (CHECK .ONE)
~ Spanish

English

Both equally impeor tant

NR ; : 3

Which language do you feel is more important for (child) to learn to
read and write (CHECK ONE)
Spanish

English

Both equally important

NR 2

Do you feel it vorthwhile to have Puerto Rican history and culture
taught in school here?

Yes 120 (98.6%)

No 3 (1.4%)
¥

NR 3

Do you feel it worthwhile to teach Spanish-speaking children their
basic subjects in Spanish while they learn English as a Second Language?
(CHECK ONE)

Yes _1590 (88.8%)

No  _24 (11.2%

NR 5 _

How many times did either of you visit the school this (1970-71) school

year? (CHECK ONE)

EigB!D’ §al,9, ﬁ?213 . D, . — N




46.

47,

3 - _
4__ e i
3 — —
- -

Does (child) wateh "Sesame Street" on

Yes 93 (44.0%)

No 111 (56.0%)

NR . _12 -

Are you interested in continuing your

Yes 121 (71.2%)

No 49 (28.8%)
NR 48 o

television?

education?

(CHECK ONE)

(CHECK ONE)




